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ABSTRACT
A multi-stage approach to develop an empirically-validated instrument is developed in 
this study to assess the Malaysian youth leadership competencies through a 
multi-dimensional set of individual cognitive-affective constructs that have an influence 
on the youth leadership competencies. Also, an initial item pool is developed through 
an extensive literature review and a dimensional structure is tested via focus group 
interview. Then, the first set of instruments was developed and validated by a selected 
panel of experts. The study further tested the clarity and representativeness of the item 
by experts. This was followed by the reliability test of the item through a pilot study 
using 30 respondents. A main survey of over 541 youth throughout Malaysia has been 
collected. The model good of fitness is deductively tested through factor analysis (EFA). 
After identifying the rationales behind youth leadership, the validated instrument has 
the heuristic potential to clarify the theories of leadership and culture. The 10-factor 
measures can be both prescriptively and descriptively employed. In addition, the study 
presents a pragmatic approach to assess competencies among the youth and can 
equally be used to create a foundational level of the Malaysian youth leadership 
competencies scale. This measure presents a leadership construct that serves as a 
complement to early research by scholars in the field of leadership. The findings with 
the suggestions provided in this study serve as alternative perspectives to leadership 
measures and as an extension to the basic framework for future exploration.

IMPACT STATEMENT
Youth leadership development is critical for the future success of Malaysia. The country 
is rapidly developing and is in need of competent and capable leaders to lead in all 
sectors, including the government, businesses, and civil society. Measuring Malaysian 
Youth Leadership Competencies: Validation and Development of Instrument is an 
important study that seeks to address the need for an effective tool to assess the 
leadership skills and competencies of Malaysian youth. This research aims to contribute 
to the development of a robust and reliable instrument that can help identify the 
strengths and weaknesses of young leaders, which will, in turn, aid in their development 
and advancement. This measurement can then be used to design more effective 
leadership development programs that are tailored to the specific needs of Malaysian 
youth. The findings of this study will have important implications for leadership 
development in Malaysia and will contribute to the development of a new generation 
of competent and capable leaders.

1.  Introduction

The youth leadership competencies represent a broad trend toward behavioural competencies, such as 
visionary leadership and personal capabilities of self-efficacy and socially-oriented power and culture 
building. While many topics on youth leadership are apparently related to these competencies, the rela-
tionship between the two topics still stands undefined and unexplored. There exists an argument that 
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all youth have the potential to become leaders and a myth that anyone who exhibits a competency can 
serve as a leader. While competency is one of the important constructs of effective leadership, it hardly 
contains the sum of leadership, no matter how much it is wished for.

Undoubtedly, cultural competency is essential for Malaysian youth leadership. Youth leadership of 
multiculturalism in Malaysia faces several issues, reflecting the country’s diversity (Noor & Leong, 2013). 
Malaysia is well-known for its ethnic, cultural, and religious variety, with a population that includes 
Malays, Chinese, Indians, and indigenous communities. Youth leaders may face difficulties, such as ethnic 
and cultural differences, cultural sensitivity, religious diversity, religious tensions, political fragmentation, 
socioeconomic disparity, and identity politics in a multicultural setting (Gabriel, 2021). To address these 
issues, a holistic and inclusive strategy is required, with a focus on discourse, education, and policies that 
promote equality, understanding, and respect for diversity. Youth leaders play a crucial role in shaping 
the future of Malaysia by addressing these challenges and fostering a sense of unity among its diverse 
population.

Leadership does not only require competencies but it also requires substantial vision and some level 
of authority, whether formal or informal. Without any authority, there is no recognition from those who 
might be followers, and without that, there is no leadership. However, the illusion that any and all teen-
agers could be leaders seems like a good thing to people who are uncomfortable with the reality that 
abilities are not equally distributed and that illusion is what generates a willingness to fund those pro-
grams created to respond to it.

Unarguably, youth leadership is the participation of youth to be responsible and continuously chal-
lenging actions that meet urgent needs, with opportunities to make decision and plan (Mohamad et  al., 
2018). The societal culture for the most part undermines the engagement of youth and places them in 
no meaningful roles other than being consumers. Additionally, the majority of the adults have no under-
standing of their role not limited to moulding participants in their programs but to providing opportu-
nities and tools for the youth to discover their uniqueness and talents. These practices have not been 
effectively modelled nor is it properly valued.

In the same vein, leadership comprises motivations, needs, skills, and experiences; it is a cumulative 
and long effort, not just a single act of an individual who may pose as a catalyst for an organization. 
Typically, leadership resides in an individual but it is an effort greater than individuality who occupies a 
role. An effective and successful leadership requires a long process that can occur through experience 
that creates an equilibrium of support and challenge necessary to maintain influence.

2.  Literature review

The Malaysian Youth Policy issued in 2015 defines youth as persons between the ages of 18 to 30, 
although the revised definition went into effect in 2018 (IYRES, 2017). According to the population pro-
jection based on the Malaysian Population and Housing Census (IYRES, 2021), Malaysia has a youth-bulge 
with a population of 9 million, aged between 15 and 30 years old—a staggering 27% of the whole 
population. Based on this figure, Malaysian youth are referred to as important in steering and shaping 
the future of Malaysia. As a leader for the future, youth should equip themselves with the leadership 
competencies. Therefore, the national survey on youth leadership competencies is important to under-
stand the current situation.

The current development of Malaysian politics also brings the important of youth competencies to 
the next level. Halim et  al. (2021) described the younger generation of Malaysia to be active and diverse 
in politics of today; although this segment of the population has not been well acknowledged in the 
policy and decision-making of the government. The Malaysian parliament on 16 July 2019 unanimously 
passed a constitutional amendment to reduce the eligible age of voting to 18 to make 18 the minimum 
age to run for public office for a Malaysian and to implement automatic voters’ registration. Since that, 
there are few events that involve a serious discussion and movement to pressure the government to 
implement the idea. Many scholars of different thought believe people under the age of 18 are also 
active and contributing members of the society. People of the age of 18 have also adult responsibilities, 
such as being the breadwinners of a family and caregivers of a needful family, making financial contri-
butions, and running a business for the households. This situation gives an opportunity for the youth to 
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play a bigger role in the country's development. For instance, the Malaysia General Election in 2018 has 
shown the younger generation elected as a member of parliament at the age of 21 years (MP of Batu).

Instruments that measure the youth leadership created by Seevers et  al. (1995) and Wu and 
Otsuka (2022) have been developed and published. However, at present, there are no measures of 
youth leadership competencies among the Malaysian age between 15 and 30 years. The exception 
to this is the study of Wu and Otsuka (2022) which developed the measurement of leadership com-
petence among the youth in the specific context of climate change in China. In this study, the 
leadership competence was measured by using Leadership Competence Framework and UNESCO’s 
five pillars of ESD (Education for Sustainable Development). Thus, it is important that a valid and 
reliable measure of youth leadership competency other than a specific context, since leadership 
competency serves as significant others in creating a motivational climate in youth (Allen-Handy 
et  al., 2021).

Therefore, the aim of this study is to initiate the process of bringing forth both clarity and attention 
to the issues surrounding youth competencies. Thus, this paper aims to specifically understand both the 
theory and practice of youth leadership competencies to develop the quantitative measurements by 
asking these intriguing research questions: what are the concepts of leadership that inform the work of 
youth leadership competencies in the Malaysian context today? In addition, this paper examines the 
dimensionality of leadership competencies and their respective instruments among youth in Malaysia? 
The results found from the second research question indicate the need for the creation of a 
competency-based youth leadership measurement.

2.1.  Conceptualizing youth leadership

The conceptualizations of youth leadership can be found in several research within social sciences. Also, 
past studies show that individuals may possess leadership competencies. This research adopts Redmond 
and Dolan (2016) definition of youth as, ‘facilitating development and change of a society to the indi-
vidual level through the use of emotional and social competencies which includes relationship building, 
self-awareness, empathy, and collaboration’. Similarly, Foróige (2012) and Redmond and Dolan (2016) 
describe the ability of these youth leaders to be able to form collaboration with others (such as in con-
flict resolution and problem solving), ability to gain knowledge and insights into a specific subject area, 
and ability to articulate properly a vision.

Programmes for youth leadership offer young people opportunities to develop skill sets work with 
each other closely, influence change, and use their creativity to improve the society and themselves. 
Competency and skill development are fundamental to the belief that leaders are made (Northouse, 
2004; Van Linden et  al., 1998). From the context of skill acquisition, this model reveals such concepts 
in terms of emotional and social intelligence, insight and knowledge, collaboration, and articulation that 
are critically important to the youth leadership development. Thus, this study adopts what Abdullah 
(1992) defined competencies to be as a multi-dimensional approach to leadership competencies, where 
attitude comprises belief as related to the central attitude objects. Therefore, leadership competencies 
are conceptualized to be effective and cognitive in nature, which affects individual behaviour. This study 
subsequently conceptualized leadership competencies as a cluster of affective and cognitive 
orientations.

Various reviews of leadership competencies programs targeting the appropriateness and degree of 
cultural elements including the development of bicultural competence are important factors for pro-
gram effectiveness (Hawkins et  al., 2004; May & Moran, 1995; Moran & Reaman, 2002). Values, such 
as leadership, spirituality, connectedness, reciprocity, and cooperation are identified to be commonly 
held among most groups of people (Cajete, 2000; Cleary & Peacock, 1998; Garrett, 1999; Sue & Sue, 
2003). Relatively, little is understood about the importance that culturally-relevant models add to 
youth leadership competencies. As a multicultural society, Malaysia has a different value on the lead-
ership. The incorporation of cultural elements is believed to solve specific cultural issues, such as 
cultural identity. Also, studies on acculturation treatment utilization show that more culturally appro-
priate services can enhance access, trust, client satisfaction, positive outcomes, and utilization (Tolman 
& Reedy, 1998).
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Furthermore, the following frequently-cited studies have been reported on leadership competence 
framework. First, according to Jokinen (2005), a framework for leadership competence includes: at the 
core level—engagement in personal transformation, inquisitiveness, and self-awareness; on the 
behavioural level—networking and social skills; and on a mental level—motivation to work in an inter-
national environment, self-regulation, empathy, and optimism. Based on the theories of leadership and 
competence, Bolden et  al. (2003) reported that ‘being a personally effective leader’ includes a wide range 
of competency, such as continuous improvement, commitment, influencing, communicating, 
self-management, self-awareness, motivation, resilience, self-confidence, promoting change and solving 
problems.

Moreover, Day (2000) reported in contrast to the previous studies, stating that individual capabilities, 
such as self-regulation (e.g. self-control, adaptability, personal responsibility), self-motivation (e.g. opti-
mism, commitment, and initiative), and self-awareness (e.g. accurate self-image, emotional awareness, 
and self-confidence) are emphasized by orientation towards human capital (McCauley, 2000; Zand, 1997). 
These capabilities serve as the basis of intrapersonal competence, as proposed by fundamental leader-
ship imperatives. In other words, an interpersonal lens that is grounded in a relational model of leader-
ship is required by orientation towards social capital (Drath & Palus, 1994; Puxley & Chapin, 2021). The 
key components of interpersonal competence include social skills (e.g. team orientation, conflict manage-
ment, and building bonds) and social awareness (e.g. service orientation, influencing others, and empa-
thy) (McCauley, 2000).

A summary of the literature review on leadership competence from both theoretical and conceptual 
frameworks opines that it can be delineated into inter- and intrapersonal domains. Also, the study of Day 
(2000) constructs MYLC with interpersonal domains (social skills and social awareness) and intrapersonal 
domains (self-motivation, self-awareness, and self-regulation) in the multi-cultural setting. However, from 
an education perspective, ‘roots of tree’ is referred to as introduced by Abdullah (1992) and consist of six 
core elements namely value, knowledge, spiritual, sense, mind, and practice as fundamental in providing 
quality leadership competencies in the specific context of Malaysia.

2.2.  Theories of leadership competencies

This study is based on the key social and emotional learning (SEL) competencies. It is imperative to 
include a model on social and emotional learning to diversify the types of frameworks included in this 
analysis. These topics are crucial to the process of leadership as proved in the abundance of literature in 
the field of leadership specifically focusing on the social and emotional elements of leadership, according 
to Shankman et  al. (2015) in their book titled ‘Emotional Intelligent Leadership’. The collaborative effort 
to Advance Social and Emotional Learning developed key SEL competencies includes, ‘skills, attitudes, 
and values that are critical to the promotion of positive behaviors across a range of contexts important 
to the academic, personal, and social development of young people’ (Payton et al., 2000). The incorpo-
rated theories that are related to social development, social information processing, emotional and social 
intelligence, and competencies and self-management are employed in creating this Malaysian youth 
leadership competencies (MYLC) framework.

To conduct this study in the multicultural context of Malaysia, the research of leadership by Abdullah 
(1992) has been adapted as a foundation together with SEL competencies. The concept of roots of tree, 
Abdullah (1992) highlighted that local cultural has six interrelated dimensions. Like the roots of a tree, the 
cultural values are a source of strength and stability to help the youth survive in the fast-changing environ-
ment. For Malaysians, ‘roots’ (value, knowledge, spiritual, sense, mind, and practice) and revered values of a 
‘we’ orientation, concern for others, harmony, and respect for elders are able to co-exist with leadership-oriented 
values like goal clarity, commitment, decisiveness, achievement orientation, wisdom sharing, performance 
merit, and continuous improvement. The outcome of this combination is often a form of ‘hybrid vigour’.

Since the context of the study is specific to Malaysian youth, that involves multi-ethnic youth leaders, 
the local cultural leadership theory can be utilized to explain better (Bakar et  al., 2016). To blend the 
theory with the local cultural context, the authors integrated social information processing, social devel-
opment, emotional intelligence, self-management, and social and emotional competence (Abdullah, 
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2005) to represent Malaysia as a multi-cultural society. It is in line with the theory of authentic leadership 
in its initial phase of conceptual development where the construct of authenticity has a deep root in 
psychology (Rogers, 1959, 1963) and philosophy (Harter, 2002; Heidegger, 1962). Authentic behaviour 
reflects consistency between actions, values, and beliefs. Additionally, authenticity is achieved when an 
individual exhibits internalized self-regulation process—i.e. their conduct is guided by internal values as 
opposed to external threats, social rewards, expectation, and inducement.

3.  Methodology

The over-arching goal of the multi-stage as reported is to extend the research on leadership by devel-
oping an empirically-derived and reliable instrument for measuring Malaysian youth leadership compe-
tencies. Based on the common procedures for social scientific investigation, the first theoretical model of 
the youth leadership is first derived based on SEL Competencies and culture of leadership by Abdullah 
(1992) through inductive observation (Creswell, 2002). The model is then tested via quantitative and 
deductive analysis.

As suggested by Churchill (1979), the development of a set of instruments is carried out in four 
stages. Item creation is done in the first stage for the purpose of creating a pool of items to identify 
items from existing concepts of leadership by considering a Malaysian multi-cultural society (Abdullah, 
2005). The second stage involves a focus group interviews with the group of youth to ensure the items 
adopted/adapted from the literature are in accordance with the context of the study. An additional con-
cept appears in this stage which is added to the scale. The third stage comprises a scale development 
process with experts in the item development workshop. Then, the set of items has sent it again to the 
experts for face and content validity. The basic procedure is to have a panel of judges to confirm the 
item validity based on the clarity and representativeness of the items. Thus, through placement, items 
with low score can be removed.

Lastly, the integration of different scales after the process of face and content validity is set for the 
instrument testing stage (Adamu & Mohamad, 2019). The questionnaire was distributed to a small sam-
ple of respondents to gain the first indication of the scale reliability. From the findings, each item that 
did not contribute to the reliability scale was culled out, and then a field test of the instrument was 
done. The study further refined the scale and examined the theoretically-expected youth leadership com-
petencies. Using the Exploratory Factor Analysis (EFA), the study deductively evaluates the overall scale 
structure and concurrently tests the validity within the theoretically-related constructs. Figure 1 shows a 
details process of instrument development for Malaysian Youth Leadership Competency (MYLC). The illus-
tration below describes each of the steps.

3.1.  Generation of scale items

3.1.1.  Stage one: Creation of items
The main aim of a comprehensive literature review is to investigate the domain of the measurement 
scale and generate items for each variable. Scales for constructs on youth leadership competencies that 
are included in this study are available readily in the literature. Thus, the first step is to develop new 
scales for the constructs.

First and foremost, the items are identified from the past literature and then categorised based on 
various youth leadership competencies which are aimed to be addressed in the first place. The main 
approach to achieve the first step is the literature search. Existing scales in particular are reviewed and 
related to the domains of the study while items were extracted from different journals on youth and 
leadership. Furthermore, an initial pool of items is generated from this step for each facet of youth lead-
ership competencies. Scales are used to evaluate each item in the pool based on its relevance, clarity, 
and potential to measure the construct of interest. Then, those items that are not relevant and specific 
in focus for a particular context or in a particular situation were culled out.

In the specific Malaysian context, Abdullah (1992) identifies six domains for leadership based on 
Malaysian culture (value, knowledge, spiritual, sense, mind, and practice). This concept has been 
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developed for more than 40 years based on her experiences in training, consultation, and research about 
leadership in Malaysian organization. According to the previous studies, such as Abdullah (1992), the 
domain for each concept is visualised as a tree in which the roots are the main foundation refers as a 
value. Thus, the domains for each construct in this study are identified and integrated as concisely as 
possible without being exhaustive.

Figure 1. T he process of research design.
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 the past literature. The follow

ing Table 1 presents 
the profiles of the respondents and details of the focus group interview
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interview
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ants during the item
 generation due to three m

otives: first, they are a group of 
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ith advanced experience in youth leadership w
ho are capable of representing a M

alaysian 
youth to convey inform
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w

ere appointed from
 a lim

ited group, they w
ere literate and could verbalise effectively the scopes and 

definitions of the current leadership issues in general. This has enhanced easily generated m
easurem

ents 
of the item

s for each dom
ain. Lastly, the youth leaders w

ere approachable and easily accessed to have 
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ers to the follow
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The focus group interview
 w
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ensional structures of 
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Experts are defined as individuals w
ith experience as an academ

ician, practitioners, consultant, and 
researcher in leadership. The panellists (Table 2) are inter-disciplinarians w

ith an average of 29.8 years of 
experience in leadership training, research, and consultancy. Follow

ing the research protocol, potential 
panellists are sent invitations to serve as content analysts and experts, although inform

ed consent w
as 

not required.
A

n initial pool of 104 item
s w

as developed from
 relevant m

easures of past studies, focus group inter-
view

, and expert’s discussion described above. Then, five penal of experts once again review
ed the pre-

lim
inary list of the item

s. D
uring this expert discussion, all the previous data has been taken into the 

consideration, and again five expert panellists review
ed the prelim

inary list of the item
s. From

 the feed-
back, five (5) item

s w
ere revised to im

prove the com
prehensibility and clarity of the item

s. Besides, the 
sm

all alterations m
ade to the item

s, the panel of experts reported that all the item
s w

ere clear in general.

3.1.4. Stage four: Content validity
A

 reliable and valid m
easure for the questionnaire is developed through content validation. The purpose 

of this validity is to: evaluate the content validity of different scales that are developed; and to identify 
any item

s that are still unclear. A
s suggested by Rubio et al. (2003), the content w

as evaluated using the 
given procedures, and scale of m

easures w
as clarified. The form

s com
prising the responses w

ere sent to 
15 academ

icians and experts on leadership com
petency. A

ccording to G
able and W

olf (1993), the ideal 
num

ber of experts opined by scholars ranges betw
een tw

o and tw
enty. They w

ere reported to be 
experts w

ho publish and w
ork in their respective fields (Rubio et al., 2003). A

ll of the experts returned 
the survey instrum

ent and com
m

ents w
ere provided on how

 to im
prove the m

easurem
ents. The scale 

w
as evaluated using tw

o criteria: clarity of the item
; and representativeness of the content dom

ain. Each 
item

 is rated using a scale of 1–4. The ability of an item
 to represent the content dom

ain verifies its 
representativeness as described by the theoretical definition. Sim

ilarly, item
 clarity is exam

ined based on 
how

 clearly the item
s are w

orded.
The content validity index (CVI) is calculated using the level of representativeness of the m

easures. In 
this study, all the scales show

 a CVI score O
F 0.80–1.00. According to D

avis (1992), a CVI score of at least 
0.80 is required for new

 m
easures. Therefore, all the item

s are retained for the next stage. A
 few

 item
s 

w
ere changed in their structures to im

prove the quality and clarity of the questions based on the com
-

m
ents from

 the experts.

3.1.5. Stage five: Test of instrum
ent

A
 pilot test of all the overall instrum

ents is the last stage of all the developm
ent process. The survey w

as 
conducted for a m

onth in January 2021. The distribution of the survey w
as done by an enum

erator 
appointed by IYRES. The m

ajority of respondents w
ere a youth leader across M

alaysia to ensure that, all 
m

easurem
ent and scaling units w

ere usable (calibration and m
etric equivalence). W

ithin tw
o w

eeks, 30 
responses have been collected, w

hich is sufficient for a reliability test because a sam
ple size betw

een 30 
and 500 is appropriate in m

ost cases for research.
The test is necessary to validate the process of com

piling the questionnaire, and to m
ake sure the 

scales are reliable. The Cronbach alpha is used as the tool to test the reliability of the m
ulti-scale m

ea-
surem

ent to assess w
hether all item

s are truly m
easuring the sam

e construct (D
eVellis, 1991). A

lso, it w
as 

used to delete item
s w

ith low
 item

-total correlation (<0.3) (N
unnally, 1978). The pilot test recorded that 

Cronbach’s A
lpha value is betw

een 0.75 and 0.92 w
ithin the accepted level (Cronbach, 1970). N

unnally 
(1978) suggested that a reliability value of 0.50 and 0.60 w

ill suffice in the early stage of research, and 

Table 2. The dem
ography of expert panel.

Group
Gender (m

ale/fem
ale)

Age
Practitioner/academ

ician
Expertise

Experiences

Expert 1
M

ale
71

Practitioners
Leadership developm

ent
40

Expert 2
Fem

ale
74

Practitioners
Cross cultural

42
Expert 3

M
ale

56
Practitioner

Public sector leadership
27

Expert 4
M

ale
51

Academ
ician

H
igher education leadership

25
Expert 5

Fem
ale

44
Academ

ician
Com

m
unity developm

ent
15

® 
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that ‘for basic research, it can be argued that increasing reliability beyond 0.80 is often wasteful’. In this 
study, a range of 0.70 and 0.80 was set as the target level of minimum reliability. There is no deleted 
item at this stage and the final items for the main survey consist of value (29 items), knowledge (10 
items), spiritual (10 items), sense (16 items), mind (seven items), and practice (32 items) (Table 3).

Summarily, the process of creating an instrument consists of selecting suitable items, reviewing known 
existing instruments, and then creating new items accordingly, followed by undertaking an extensive 
scale of development process. The method of developing a scale is believed to provide a high degree 
of confidence for the content and construct validity.

4.  Data analysis and discussion

By surveying the youth population aged between 15 and 30, primary data was gathered which are 
included in this study for two reasons. First, the data collection for all the population is financially and 
practically feasible. Thus, they were not subjected to any sampling. Second, by employing EFA, a consid-
erable sample size is required to obtain reliable estimates (Joreskog & Sorbom, 1996).

According to Davis (2000), the determination of the sample size depends on several factors, such as 
statistical power, personnel, cost time, confidence, homogeneity of the sampling unit, precision, and ana-
lytical procedure. Different perspectives are given by many scholars on how to determine the sample 
size. For instance, the rule of thumb according to Roscoe (1975) suggests that samples within the range 
of 30 and 500 are suitable for most research. Meanwhile, 10 times or more samples are required by 
multivariate analysis, i.e. as large as a number of the variables. Therefore, this study employed the 
approaches by Cohen (1998) and Krejcie and Morgan (1970) for statistical power analysis and sample size 
estimation. This study employed the stratified random sampling in which the population is divided into 
subgroups or strata based on specific characteristics (i.e. gender, ethnicity, and location), and then ran-
dom samples are drawn from each stratum in proportion to the size of the stratum. The goal of stratified 
random sampling is to improve the representativeness of the sample by ensuring that each stratum is 
represented in the sample according to its relative size and importance in the population (Keyton, 2014).

The 586 paper-based survey questionnaires are collected by the enumerator appointed by IYRES 
across the country. The enumerators have been recruited through the youth office at the district level 
nationwide. The recruitment of the enumerator is based on their past experience with socio-economic 
surveys, local understanding of the community and region where the fieldwork is conducted, level of 
education, research budget, and desired language skills as suggested by Angelsen et  al. (2012). There are 
many benefits attributed to using enumerator, such as in ease of accessing individuals from distant abil-
ity to reach participants who are hard to connect with, and enumerators can help with the wording of 
questions, the accuracy of translations, and more general aspects of the research. Additionally, the error 
of coding data from paper to electronic file can be eliminated as their level of experience and education 
are expected to improve the quality of the data collection.

As suggested by Hair et  al. (2010), the data is examined and descriptive statistics are reported. 
Furthermore, Tabachnick and Fidell (2007) outline the procedure of data screening to tackle several set-
backs with the results from the relationships among the variables, such as multicollinearity, missing data, 
normality, linearity, outliers, and homoscedasticity. From the first stage, the substantive missing data and 
values were searched for by the researchers due to inconsistent responses and were removed before the 
analysis. Second, all variables of interest are examined and evaluated using descriptive statistics. Third, 
the normality of the data distribution of the variables is tested and the values indicate no departure 
from the data normality. Finally, analysis of univariate and multivariate levels found 45 respondents are 
outliers and have been removed from the final analysis. Totally, 541 usable survey data are recorded and 
analysed using SPSS v26.

4.1.  Demographic information

Demographic profiles analysis on Malaysian youth aged between 15 and 30 years reveals that the greater 
number of the respondents are male (53.3%); while female respondents who have (47.7%). The highest 
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Table 3. T he final items for main survey.
Dimension 1: Value—29 items

Harmony Loyal

I value the existence of a harmonious environment and a friendly 
atmosphere (e.g. at home, study, office, etc.)

I respect differences of opinion between two individuals/groups
I practice a harmonious atmosphere while sharing different opinions 

with others.
I am able to control my emotions when there is a dispute/

disagreement

I abide by the rules of the authorities
I respect the leader and implement his decisions.
I respect the interests of group members and fight for their rights.
I defend the rule of law of the country
I am obedient to the King and the country

Compromise Respect
I put others first who need more help
I give priority to people with disabilities
I am open and transparent with other religious activities in my area

I listen to and respect the arguments of people who are more 
experienced and have different views

I accept the advantages or disadvantages of others
I respect religious and cultural diversity
I respect the federal constitution

Civilized Cooperate
I get used to saying thank you when helped by others.
I can adapt to different environments
I can adapt to the customs of other races (dress, speech & behavior)
I am sensitive in the ethics of communicating

I practice mutual aid in my community
I practice the principle of ‘bear the same problem, enjoy the same 

happiness’
I contribute (physical and financial) without expecting anything in 

return
Humanity Humble
I am not comfortable telling others about my accomplishments
I don’t like sharing my activities, lifestyle or achievements on social 

media (Facebook, Instagram, Twitter, etc.)
I prefer others to tell me stories about my accomplishments and 

strengths

I am not comfortable telling others about my accomplishments
I don’t like sharing my activities, lifestyle or achievements on social 

media (Facebook, Instagram, Twitter, etc.)
I prefer other people to talk about my accomplishments, strengths 

and weaknesses
Dimension 2: Knowledge—10 items
Expertise Ability to acquire knowledge
I have in-depth knowledge of a field
I try to improve my knowledge/talent
I get the opportunity to apply my strengths/talents/knowledge
My friend’s strengths/talents are recognized or appreciated by others 

(family, friends, employers, colleagues).

I always gain knowledge to improve myself
I practice the knowledge learned
I have the ability to highlight my natural talents

Deep interest
I understand the interest in me
I have a deep knowledge of my interests
I like to share my interests with others
Dimension 3: Spiritual—10 items
Faith Religious beliefs
I believe spiritual relationships help me face challenges
I believe spiritual relationships help me understand others
My faith in God helps me always find meaning in life
I feel this life has a purpose
I feel like I have inner spiritual strength
I believe spiritual strength contributes a lot to the well-being of my 

life.
My faith gives me strength to go through daily life

I am aware of the importance of religion in me
I understand the religious knowledge required
I practice religious knowledge in my daily life

Dimension 4: Sense—16 items
Concerned Adaptation and flexibility
I care about my friends
I also sympathize if a friend is having problems/difficulties
I am concerned in social issues, such as gender issues and poverty
I cannot see others oppressed

I can adapt easily in a new environment
If there is an argument/fight I can calm, it down
I have no problem working with people of all ages/genders/races
I try to understand something before acting

Empathy Affectionate
I also feel happy when other people are happy
I feel sad when I see others being oppressed/played
I understand the difficulties of others
I can tell someone is grieving even if he or she doesn’t tell me 

about it

I believe everyone deserves to be loved
I am always aware of my friends
I love my comrades-in-arms
I will do my best to take care of sick/troubled family members

Dimension 5: Mind—7 items
Wise Intellect

I make decisions based on past experience
I make adequate judgments before making a decision
I do not make a decision in a hurry
I am not easily influenced by personal interests in decision making
I think before I act

I refer to authentic information/facts in performing a task
I research something before believing it.

(Continued)
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percentage age of the respondents is betw
een 15 and 20 years w

hich is (34.8%
) then follow

ed by 21–25 
(32.9%

) also preceded by 26–30 (32.3%
). Results also show

 the highest ethnicity of respondent’s M
alay 

(58.8%
), follow

ed by Chinese (15.2%
) also preceded by Bum

iputra Sabah (11.5%
), Bum

iputra Saraw
ak 

(8.5%
), Indian (4.3%

), and low
est is O

rang A
sli (0.4%

). The results also highlight the respondent m
ajority 

are from
 urban areas (79.1%

) and respondents from
 rural areas (20.9%

). Besides, the educational qualifi-
cation of the m

ajority of respondents is secondary school (SPM
/SPM

V
) level w

hich stands at (28.5%
). 

Then follow
ed by degree (17.9%

) also preceded by M
aster w

hich recorded (14.2) then follow
ed by the 

M
iddle School (PM

R/PT3) holders (12.8%
), D

iplom
a (5.2%

), vocational (5.0%
), Ph.D

. (2.0%
), m

atriculation 
(1.5%

), and the low
est is w

ithout any form
al education (0.9%

). The dem
ographic data reported in this 

study reflects M
alaysia’s dem

ographic realities in term
s of age category, gender, ethnicity, location, and 

education level (Table 4).

4.2. Exploratory factor analysis (EFA)

Item
s w

ere subjected to EFA
 to test the underlying factor structure of the M

YLC scale. EFA
 is conducted 

to evaluate the factorial structures of the scales in identifying groups of variables (Field, 2005). The data 
analysis foe EFA

 therefore uses oblique and orthogonal rotation (Field, 2009; H
air et al., 2010; Tabachnick 

&
 Fidell, 2007). Rotation is im

portant to im
prove the scientific utility and interpretability of the solution 

w
hich is to clarify and sim

plify the data structure. The objective of this analysis is to optim
ize high cor-

relation betw
een variables and factors and reduce those that are low

. Field (2009) reported that a rota-
tion technique is very essential in com

parison w
ith others to develop factors from

 variables.
In general, the orthogonal rotation is an appropriate w

ay to reduce the num
ber of variables to sm

aller 
subsets. The orthogonal rotations produce factors that are uncorrelated in contrast to the oblique m

eth-
ods that allow

 factors to correlate. Additionally, orthogonal solution offers ease of describing, interpret-
ing, and reporting findings, yet the ‘reality’ is strained unless the researcher understands that the 
underlying process is alm

ost independent w
hile oblique is vice versa (Tabachnick &

 Fidell, 2007). The 
orthogonal rotation approach is preferred for the conventional understanding as it produces m

ore inter-
pretable results easily. This study also applied the Varim

ax orthogonal techniques w
hich are norm

ally 
used m

ost in rotation for m
axim

ising variance. According to Tabachnick and Fidell (2007), the m
ain aim

 
of Varim

ax rotation is to optim
ize the variance of factor loading by m

aking low
 loading low

er and high 

D
im

ension 6: Practice—
32 item

s
Integrity

Responsible
I am

 alw
ays on tim

e
If I m

ake a m
istake, I w

ill adm
it it

I do not use the rights of others for m
y ow

n benefit
I w

ill reprim
and individuals w

ho use the rights of others for 
personal purposes

I alw
ays keep prom

ises

I m
ake sure each assignm

ent is com
pleted w

ithin the allotted tim
e

I m
ake sure all tasks are perform

ed diligently
I am

 w
illing to take on the responsibilities given to m

e
I inform

 m
y boss if there are things that affect the assignm

ent

Tenacity
Firm

I alw
ays m

ake sure I am
 not caught up in corruption

I don’t easily give up if I fail at som
ething

I can face m
any challenges

I resolve conflicts in a positive w
ay

I w
ill not rem

ain silent w
hen I see som

eone breaking the rules
I am

 confident in w
hat I say

I listen to the view
s of others

I m
ake sure I am

 clear w
ith w

hat I am
 doing

I can tolerate taking into account the view
s of others

Kind hearted
Honest

I offer help to anyone in need
I help friends if they have problem

s
I feel asham

ed if I am
 dishonest in m

y actions/deeds
I feel guilty for not saying the truth
I am

 w
illing to take risks for telling the truth

I do not disclose confidential inform
ation to unauthorized persons

Justice
Risk taking

I often help people in need
I prioritize the values of justice in life
I do not discrim

inate against a person based on his or her 
background

I understand every decision has its risks
I dare to m

ake decisions even at risk to m
yself

I dare to try som
ething new

O
penness

I am
 open-m

inded w
hen reprim

anded w
hen I m

ake a m
istake

I think positively in taking action

Table 3. Continued.

® 
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loadings higher for each factor. Items are dropped if they fail to have a value of 0.50 or more loading. 
This allowed recognition of problematic items, permitting minimising the scale reduction to a small 
enough size for EFA.

In this study, the value for the Kaiser–Meyer–Olkin (KMO) is 0.968 which is higher than 0.60, the rec-
ommended value while the Bartlett Test of Sphericity reached a statistical significance indicating a sup-
port for the forcibility of the correlation matrix (Howard, 2016). The principal component analysis indicates 
the presence of ten components with Eigen values >1, explaining 39.77, 4.53, 3.77, 2.78, 2.31, 2.21, 2.12, 
1.81, 1.65, and 1.46% of the variance, respectively, which as a scree plot shows a clear cut-off of these 
components. Only five variables are however indicated in the results with strong loadings on the com-
ponents in the presence of a simple structure while one variable has low cross-loading to other variables. 
Factor loading above ±0.50 is practically considered significant and any items that show substantial sim-
ilar loadings on more than one factor are removed (Hair et  al., 2010; Howard, 2016). Thus, the variable 
is deleted since only one item is loaded to this variable and the loading factor is <0.50.

Each loaded factor is assessed using the Cronbach alpha measure after factors derived from the EFA 
to internally test the consistency (Carmines & Zeller, 1979; Parasuraman et  al., 1988). In many researches 
of social sciences, this method is used widely (Churchill, 1979; Churchill et  al., 1974; De Vaus, 2002). For 
the level of reliability, values of 0.70 or more are considered to be acceptable (De Vaus, 1996; Nunnally, 
1978). The clusters of items specify the relevant dimensions of the elements in the next section:

Youth leadership competency concerning youths’ responses to their self-value. After analysing the six 
main constructs with 104 items, Malaysia Youth Leadership Competencies (MYLC) emerged as 10 factors 
with 71 items. The new ten dimensions consist of personal value (15 items), humanity (five items), 
knowledge (nine items), faith (five items), religion belief (four items), sense (eight items), mind (four 
items), integrity (six items), honest (12 items) and risk taking (three items) with partial changes for the 
constructs. The whole items are loaded in ten factors, which is more than 0.5 (Field, 2009). From this 
procedure, 33 items were removed leading to a final ten-factor youth leadership competencies for 
60.01% of the variance in the item set as presented in Table 5.

The internal consistency method is used to assess the reliability of the data (Nunnally, 1978; Peter, 
1979). Practically, this method partially dominates as it requires only one instrument for one administra-
tion. This, in combination with problems associated with other methods (such as the alternative form 
method and test re-test method) made it the best option. Eventually, the Cronbach alpha coefficient is 
still considered as the ultimate measure of reliability as it is the most universally adopted approach for 
single administration and single instrument method (Cronbach, 1970).

4.3.  Discussion

The main aim of this study is to refine the instrument used for MYLC. A simplified ten-factor structure is 
produced by factor analytic procedures measured on 71 items. Thus, studies have established initial evi-
dence for the robustness and concurrent validity of the MYLC measure. This study extended the results 
by presenting the scale for EFA. This study therefore developed a reliable, empirically-derived, and valid 
measure of MYLC. In total, the objective of this study is met by establishing the dimensionality of the 
instrument through EFA by demonstrating a good factor loading.

Among the ten dimensions of the MYLC scale, the Personal value (α = 0.833) has been loaded between 
0.508 and 0.711 in the different factor from the original construct but remained the majority of the item. 
The major changes are the ‘values’ that emerged from the seven subdimensions (harmony, loyalty, com-
promise, respect, civilised, cooperation, and humble) under the ‘Personal Value’. The importance of per-
sonal values as desirable modes of behaviour in this study of charismatic leadership often refers to their 
role in impacting the behaviour and attitudes of the followers and the leaders towards performing above 
and beyond the call of duty (Bass, 1985; Bass & Steidlmeier, 1999; Burns, 2003; Egri & Herman, 2000; 
Gardner & Avolio, 1998; House, 1977; Sosik, 2005). These result patterns suggest that understanding col-
lectively how the personality traits and the personal values influence other cantered behaviour would go 
a long way to unravel the unique style of the leadership. As agreed by Sun and Shang (2019), research-
ers are helped to understand the individual features that drive servant leadership, which helps future 
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research to distinguish this style of leadership from
 other leadership styles. These findings also are con-

ceptually related to the study of H
itlin (2003) w

hich reported that personal values evolve through life 
experiences w

hen an individual is socialized to various personally-related situations, and form
 im

portant 
attributes of the self-identity of the individual.

The second dim
ension, H

um
anity (α = 0.946) has loaded betw

een 0.561 and 0.733 into the specific 
factor from

 its original constructs. Before the com
ponent analysis, ‘H

um
anity’ w

as a subdim
ension under 

‘Value’, but it is now
 a separate dim

ension. The constructs’ validity is sim
ultaneously established as the 

dim
ension is inversely correlated w

ith self-reported com
m

unication com
petence (G

uerrero, 1994) and 
m

oderately 
and 

positively 
associated 

w
ith 

inform
ational 

reception 
apprehension 

from
 

technological 
sources (W

heeless et al., 2005). Therefore, it is surprising that this construct does not inversely predict 
instant m

essenger, social netw
orking, and em

ail use in a specific sam
e-sex friendship.

The third dim
ension represents know

ledge (α = 0.909) that gather from
 experience through education 

and lifelong learning. N
ine item

s under three subdim
ensions (expertise, ability to acquire know

ledge, 
and deep interest) have survived, and a solid loading under the sam

e factor. This dim
ension loaded 

betw
een 0.551 and 0.735 reflects the youth’s com

petency know
ledge in leadership. It gives the youth a 

form
 of em

otional anchorage, enhances their personal and group esteem
, and form

s the basis for action. 
In attem

pting to learn from
 others, youth m

ust apply know
ledge that is suitable and appropriate to the 

M
alaysian cultural context (A

bdullah, 1992; Bakar et al., 2007). M
alaysia is a m

inefield of m
ulticultural 

cultural sensitivities so that youth do not know
 w

here the m
inefields are until they step on them

 and 
the outcom

e can be alarm
ing. In our attem

pt to navigate ourselves to avoid stepping on these hidden 
targets of potential conflicts, barriers, and anim

osities, each of them
 has to take steps to build aw

are-
ness, have know

ledge and understanding, and acquire appropriate skills for living in a diverse society 
(A

bdullah, 2020). M
alaysian m

ulti-culture determ
ines how

 w
e live in a society and provides a basis for 

understanding and interpreting the learned expectations behind those behaviours. A
 good know

ledge 
of our past can also offer constructs to help others understand w

hy w
e behave the w

ay w
e do (A

bdullah, 
1997). It is also the responsibility of individuals to equip them

selves w
ith a repertoire of intercultural 

know
ledge, skills, and attitudes and m

ake efforts to quell any form
 of racial or religious intolerance and 

ignorance am
ong fam

ily m
em

bers, friends, and neighbours. The tim
e has com

e for all M
alaysians to 

revive the spirit of ‘M
uhibbah’ and celebrate cultural diversity.

Faith (α = 0.896), the fourth dim
ension that indicates the specific beliefs and values of the individual 

leader. O
riginally, ‘faith’ w

as a subdim
ension of spirituality, but EFA

 loaded it as a standalone dim
ension. 

Table 4. Profile of respondents.
Profile

Frequency
Percent

Age category
15–20 years

188
34.8

21–25 years
178

32.9
26–30 years

175
32.3

Gender
M

ale
283

53.3
Fem

ale
258

47.7
Ethnicity

M
alay

318
58.8

Chinese
82

15.2
Indian

23
4.3

Bum
iputera Sabah

62
11.5

Bum
iputera Saraw

ak
46

8.5
O

rang Asli
2

0.4
O

thers
8

1.5
Location

Urban
428

79.1
Rural

113
20.9

Education level
W

ithout form
al education

5
0.9

Prim
ary school (UPSR)

21
3.9

M
iddle school (PM

R/PT3)
69

12.8
Secondary school (SPM

/SPM
V)

154
28.5

H
igh school (STPM

/STAM
)

43
7.9

Vocational
27

5.0
M

atriculations
8

1.5
D

iplom
a

28
5.2

D
egree

97
17.9

M
aster

77
14.2

Ph.D.
11

2.0
O

thers
1

0.2

® 
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Table 5.  Factor loading and Cronbach alpha for Malaysian youth leadership competencies (MYLC).
Construct (dimension) Items wording Factor loading

Personal value (Alpha  =  .946) • I value the existence of a harmonious environment and a friendly 
atmosphere (e.g. at home, study, office, etc.)

0.551

• I respect differences of opinion between two individuals/groups 0.623
• I practice a harmonious atmosphere while sharing different opinions with 

others.
0.654

• I abide by the rules of the authorities 0.704
• I respect the leader and implement his decisions. 0.727
• I respect the interests of group members and fight for their rights. 0.657
• I defend the rule of law of the country 0.729
• I am obedient to the King and the country 0.733
• I put others first who need more help 0.664
• I give priority to people with disabilities 0.671
• I am open and transparent with other religious activities in my area 0.587
• I listen to and respect the arguments of people who are more 

experienced and have different views
0.602

• I accept the advantages or disadvantages of others 0.571
• I respect religious and cultural diversity 0.611
• I respect the federal constitution 0.570

Humanity (Alpha  =  .833) • I am sensitive in the ethics of communicating 0.508
• I practice mutual aid in my community 0.705
• I am not comfortable telling others about my accomplishments 0.678
• I don’t like sharing my activities, lifestyle or achievements on social media 

(Facebook, Instagram, Twitter, etc.)
0.711

• I prefer others to tell me stories about my accomplishments and strengths 0.648
Knowledge (Alpha  =  .909) • I have in-depth knowledge of a field 0.682

• I try to improve my knowledge/talent 0.665
• I get the opportunity to apply my strengths/talents/knowledge 0.735
• My friend’s strengths/talents are recognized or appreciated by others 

(family, friends, employers, colleagues).
0.660

• I always gain knowledge to improve myself 0.576
• I practice the knowledge learned 0.561
• I have the ability to highlight my natural talents 0.653
• I understand the interest in me 0.569
• I have a deep knowledge of my interests 0.573

Faith (Alpha  =  .896) • I believe spiritual relationships help me face challenges 0.723
• I believe spiritual relationships help me understand others 0.758
• I feel like I have inner spiritual strength 0.586
• I believe spiritual strength contributes a lot to the well-being of my life. 0.725
• My faith gives me strength to go through daily life 0.503

Religious Belief (Alpha  =  .870) • My faith in God helps me always find meaning in life 0.616
• I am aware of the importance of religion in me 0.643
• I understand the religious knowledge required 0.713
• I practice religious knowledge in my daily life 0.696

Sense (Alpha  =  .914) • I care about my friends 0.631
• I also sympathize if a friend is having problems/difficulties 0.640
• I also feel happy when other people are happy 0.618
• I feel sad when I see others being oppressed/played 0.597
• I understand the difficulties of others 0.547
• I believe everyone deserves to be loved 0.515
• I am always aware of my friends 0.637
• I love my comrades-in-arms 0.676

Mind (Alpha  =  .856) • I do not make a decision in a hurry 0.646
• I am not easily influenced by personal interests in decision making 0.562
• I think before I act 0.611
• I research something before believing it. 0.510

Integrity (Alpha  =  .889) • I am always on time 0.753
• If I make a mistake, I will admit it 0.581
• I always keep promises 0.668
• I make sure each assignment is completed within the allotted time 0.724
• I make sure all tasks are performed diligently 0.623
• I am willing to take on the responsibilities given to me 0.519

Honest (Alpha  =  .940) • I make sure I am clear with what I am doing 0.556
• I can tolerate taking into account the views of others 0.623
• I offer help to anyone in need 0.530
• I help friends if they have problems 0.620
• I feel ashamed if I am dishonest in my actions/deeds 0.683
• I feel guilty for not saying the truth 0.741
• I am willing to take risks for telling the truth 0.648
• I do not disclose confidential information to unauthorized persons 0.676
• I often help people in need 0.569
• I prioritize the values of justice in life 0.646
• I do not discriminate against a person based on his or her background 0.562
• I understand every decision has its risks 0.554

(Continued)
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This item
’s factor loading ranged from

 0.503 to 0.758. Recently, there has been a grow
ing aw

areness 
that religious faith of people should im

pact and inform
 their lives at w

ork. A
lso, there is an increasing 

attention being paid to the idea that lay people can be leaders also, not only at w
ork but also w

ithin 
the com

m
unities of faith (Russell, 2007). A

t the U
niversity of Yale, the centre for faith and culture w

as 
launched by the school of divinity in 2003. Through leadership developm

ent and theological research, 
they have the goal of prom

oting the practices of faith in all areas of life. H
ow

ever, if em
pow

ering 
fram

ew
ork that supports people in seeing the integration of faith w

ith their w
orks is developed, there 

w
ill be a rise in the living out of ideas of the faith in the routines of life and an increase in the am

ount 
of people interested in the faith. Seam

lessly, faith is integrated w
ith leadership and w

ork, and vice versa 
(Russell, 2007).

The fifth, religious belief (α =
 0.870) represents a collection of belief system

, w
orldview

s, and cul-
tural system

s that relate spirituality to hum
anity, and som

etim
es to m

orality. The four item
s w

ere 
originally part of spiritual but it loaded individually after EFA

 analysis. The findings show
 that this 

factor loading is betw
een 0.616 and 0.713. The first principle of ‘Belief in G

od’ of the Rukun N
egara 

w
as accorded priority w

hen the national ideology w
as introduced on 31 A

ugust 1970 in recognizing 
that M

alaysia has people of m
any faiths; thus, securing religious freedom

 for the com
m

on good and 
to create a sovereign nation. In line w

ith this philosophy, M
alaysian youth also perceived that the 

religious belief is one of the im
portant elem

ents for their leadership com
petencies. Spirituality refers 

to behaviour that seeks self-realization know
ingly. It is the basis of religious beliefs and traditions. 

The phrase ‘spiritual path’ refers typically to a set of practices, such as prayer, m
ediation, and service 

the less privilege w
hich a person m

ight choose to expedite his/her realization of the true self 
(Pruzan, 2011).

Sixth, Sense (α = 0.914) m
eans having an em

pathetic feel for the other person so that youth are not 
seen to be heartless. Sense has four subdim

ensions (concerned, adaptation and flexibility, em
pathy, and 

affectionate), but the factor analysis has grouped all these under one factor. These factors have eight 
item

s and have been loaded from
 0.515 to 0.676. In the M

alay language, sense is not easily expressed 
in w

ords but it can be observed and felt by both the sender and receiver (A
bdullah, 1992). It is the inner 

feelings, alm
ost an intuition, a concern for and sensitivity to others and their sensibility. To M

alaysians, 
dem

onstrating sense is the hallm
ark of a good and refined person, regardless of w

hether that person is 
functioning as an individual or in the capacity of a m

anager. G
row

ing up in a m
ulticultural and collec-

tivistic society, M
alaysians are program

m
ed to feel sham

e m
ore than guilt and are expected to tune in 

to the expectations of ‘w
hat others w

ill say’. The need to develop and acute sensitivity to the feelings of 
those w

ho m
atter a great deal to us is an im

portant criterion in assessing people, especially in a collec-
tivistic society.

The ability to sense in a high-context culture like M
alaysia m

eans that w
e m

ust look at how
 people 

are thinking and feeling by paying attention to the reactions of all those present, looking at m
odes of 

non-verbal channels, hearing the shades of tonal varieties, im
precise, indirect and am

biguous language 
and saying m

ore or saying less then w
hat is m

eant. W
e cultivate this dim

ension by sensing the events 
surrounding our com

m
unication and interaction processes, and accessing the context in w

hich w
e func-

tion by listening to ourselves, listening to w
hat w

e are thinking and feeling and w
hat w

e are not. W
hile 

listening to others, w
e also observe the context of our interaction, detecting any actions in the other 

person that are not congruent w
ith his w

ords and dem
onstrating our respect and trust for those w

ho 
m

atter a great deal to us.
Seventh, M

ind (α = 0.856) is logic, intellect, w
isdom

, and understanding w
hich w

hen lacking, m
akes 

youth becom
e distorted and discordant (A

bdullah, 1992). In line w
ith the original concept and litera-

ture, the m
ind has been loaded under one factor. Four item

s w
ere loaded betw

een 0.510 and 0.646. A
ll 

Construct (dim
ension)

Item
s w

ording
Factor loading

Risk taking (Alpha = .844)
• I dare to try som

ething new
0.617

• I am
 open-m

inded w
hen reprim

anded w
hen I m

ake a m
istake

0.658
• I think positively in taking action

0.588

Table 5. Continued.

® 
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this element is based on time-tested principles which govern the thinking process of highly competent 
people. Equally important is to balance the mind with a healthy concern or sense for matters of the 
heart to achieve a better understanding of the issue at hand. This dimension also requires us to 
acknowledge and recognize the importance of promoting an integrated, holistic, and purposeful 
approach towards life. Emphasizing this value will enable Malaysians to become physiologically liber-
ated and emancipated thinkers who are able to express their own perspectives. This quality is essential 
in helping to build our own body of knowledge which is deeply rooted in the mind.

Eight, integrity (α = 0.889) is highly essential to qualify an effective leadership, to the point that it 
is regarded as an axiom in leadership research (Bass & Steidlmeier, 1999; Howell & Avolio, 1993; 
Kirkpatick & Locke, 1991; Parry & Proctor-Thomson, 2002). The exploratory factor analysis has grouped 
the original nine subdimensions of ‘practice’ into three dimensions, including integrity. According to 
the data, six items were loaded between 0.519 and 0.753. In various ways, integrity is associated 
with leadership, in the exact nature of the relationship. For instance, Palanski and Yammarino (2007) 
reported that both leadership behavioural integrity and authentic leadership have been evaluated 
under the broader umbrella of leader integrity, as those values are important in characterizing lead-
ership characters. The findings of this study are in line with the past studies that confirmed authen-
tic leadership and behavioural integrity to predict the same measures of follower performance 
through the same theoretical mechanism. According to Walumbwa et  al. (2011), authentic leadership 
has been proved to influence followers’ affective organizational commitment, organizational citizen-
ship behaviour, and performance through identification with the leadership and leadership trust.

Nine, which is the element of honest (α = 0.940) enables the decision speeds of the leaders to be 
tested (and the degree of doubt it portrays) to affect the way people act and think when examining the 
honesty of the leaders. This factor comprises 12 items and has a load range of 0.530–0.741. ‘Honest’ is 
another subdimension of ‘practice’ that survived factor analysis and became a standalone dimension. 
According to Abdullah and Gallagher (1995) the Islam and modalities in the Malay Muslim mind always 
believe that the compulsory work or job Muslims are compelled to do to enable them to earn an honest 
living. As a leader, the honesty trait is one of the important elements and it also become a universal trait 
for the good leaders. This current study focuses on the honesty evaluation and tests how it influences 
the behavioural outcomes that are related closely to the perceived leadership honesty. In all individuals, 
honesty is a virtue but has special significance for leaders. Leadership is undermined without these qual-
ities (Kirkpatick & Locke, 1991).

And the last factor which is risk taking (α = 0.844) is a crucial leadership competency, a needful com-
ponent of the present environment for the youth activities. Risk-taking is a subdimension of ‘practice’, 
but it has been loaded as an individual dimension. The three items were loaded in the range of 0.588–
0.658. Effective youth leaders need silks and confidence to take risks to foster an organizational environ-
ment that promotes followers who indulge in risks (Mohamad et  al., 2018). Followers are encouraged by 
effective youth leaders to discuss and share innovative and new ideas. Crenshaw and Yoder-Wise (2013) 
added that considering risk taking, this confidence is the essence of creating an environment for inno-
vation. According to Long and Mao (2008), leadership principles, such as risk taking and self-confidence 
are important in determining good leadership. Koontz and Weihrich (2015) also found a leader’s personal 
factors, such as risk taking to be critical in successful leadership. Thus, a leader’s willingness in engaging 
high risk projects and rewarding projects were found to be essential elements within a leader who 
achieves success (Rukuni et  al., 2019).

Overall, there are four main dimensions that dominate the MYLC's 10 dimensions, each with more 
than eight items. Personal values, knowledge, sense, and honesty characterise Malaysia’s multicultural 
society. Although not identical, the basic characteristics are consistent with Abdullah (1992), who identi-
fied six essential factors (value, knowledge, spirituality, sense, mind, and practice) as the foundations of 
excellent leadership competencies in Malaysia. In contrast to the previous dimension, which was devel-
oped qualitatively by Abdullah (1992, 1997), this study established more advanced robustness develop-
ment techniques with quantitative confidence levels for each dimension.

Nevertheless, there are some limitations that future research may look into and fill the void accord-
ingly. In this study, the potential utility and import of the MYLC instrument are reported within the limit 
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of the research design. First and forem
ost, the lim

itation as usual is associated w
ith a cross-sectional 

study w
hich further calls for consideration of a relatively different sam

ple population, such as dem
ogra-

phy and geography. A
lso, as som

e scholars have noted that profiles of the respondents w
ill indicate their 

behaviour tow
ards leadership, future research investigating the hom

ogeneity and invariance of m
easure-

m
ent across different groups are invaluable for further establishing of the reliability and validity of the 

m
easures across different contexts. Therefore, future research can expand this study in another context 

of different countries and culture by starting from
 instrum

ent validation.

5. Conclusion

G
enerally, the 10 dim

ensions m
easured by the instrum

ent of M
YLC represent an em

pirically-derived con-
ceptualization of leadership com

petencies that parsim
oniously, yet robustly explains the constructs of 

interest. In consonance w
ith Redm

ond and D
olan (2016), conceptualization of youth leadership, through 

the instrum
ent of M

YLC m
easures both the affective and cognitive orientation. This study suggests three 

lines for future developm
ent of theories am

ong m
any possible avenues:

First, these results suggest further exploration of youth leadership com
petency constructs in both 

antecedents and consequences. D
ue to the shortage of leadership developm

ent opportunities for youth, 
there is an urgent need for participation in organization, both governm

ent and public, engagem
ent in 

school-based and extra-curricular activities, and involvem
ent in leadership program

 am
ong the youth. 

W
ith the ten constructs of youth leadership com

petencies analysed in this study, the lack of youth lead-
ership developm

ent m
odel can be reduced and the developed ones can be presented to policym

akers, 
academ

ics, and educators. Further exploration w
ill create further opportunities to enhance leadership 

developm
ent and learning.

Second, it is w
orthw

hile to consider the extension of the validation of the m
easurem

ent to the general 
leadership study or to specific group, such as w

om
an or am

ong the entrepreneurs. N
otably, w

om
en lead-

ership am
ong the youth is faced w

ith m
any difficulties and challenges as fem

ale leaders navigate their 
adolescence. These challenges can be addressed by prom

oting equality and effective leadership. Providing 
theoretically grounded and internally designed leadership developm

ent experiences that support youth 
leadership today can enable them

 to com
ply w

ith the various policies and develop com
petencies required 

to tackle com
plex issues w

ithin the society in the future. Thus, having a leadership m
odel for youth com

-
petency developm

ent provides a form
idable beginning for leadership program

 design.
Third, the respective instrum

ents developed for each construct are im
portant in developing a fram

e-
w

ork to engage young people in organizational leadership (A
kanm

u et al., 2023) and to serve as m
ea-

sures in offering opportunities to them
. The result w

ill lead to positive difference in their com
m

unities, 
benefiting for both the youth and the organizations w

ith w
hich they are involved. The developm

ent and 
im

plem
entation of a form

alised youth leadership com
petency m

odel is in itself a strength for nation 
building, particularly in the case of M

YLC.
In conclusion, the results of this research have validated the theories of A

bdullah (1992) and D
ay 

(2000) regarding the im
portance of interpersonal and intrapersonal dom

ains in a m
ulticultural environ-

m
ent for developing high-calibre leadership skills. H

ow
ever, they also furnish opportunities to refine and 

expand our understanding in the specific context of M
alaysia. The goal of this initiative w

as to address 
the undervaluation of the role that a person’s attitude plays in shaping their leadership style. Therefore, 
for researchers exam

ining this subject, these studies dem
and a m

ore precise theoretical conceptualiza-
tion of the im

plications of youth com
petences in leadership research as w

ell as corresponding m
ethod-

ological com
plexity. The instrum

ent developed here has the ability to advance know
ledge and facilitate 

the theoretical advancem
ent that w

ill practically advance youth leadership com
petencies.
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